
1

Coach in g  w it h  
Calib rat e  



(c) Aqu ifer 2023 2

Tabl e of  Cont ent s

WELCOME!

Aquifer Calibrate Coaching Script

Aquifer Calibrate Student Note-Taking Template

Using the Aquifer Calibrate Coaching Script

Using the Aquifer Calibrate Student Note-Taking Template

Appendix A: Impact of  Coaching

Appendix B: Aquifer Coaching Competencies

Appendix C: Questions to Evoke Awareness

Appendix D: Questions to Facilitate Growth

Appendix E: Ef fective Learning Strategies

Appendix F: Foster Accountability - Principles

Appendix G: Learning Coach Self -Assessment 

Aquifer Peer Trainers

3

7

8

9

10

11

13

16

19

20

21

23

25



(c) Aqu ifer 2023 3

W ELCOME!
Becom ing  an  effect ive clin ician  is m ore than  just  know ing  a collect ion  of facts. Clin icians 
in  t rain ing  m ust  be ab le to in teg rate the in form at ion  they've acqu ired  and app ly that  
know ledge to novel situat ions to m ake decisions about  w orkup, d iagnosis, and  
m anagem ent . Th is is part icu larly t rue g iven  how  rap id ly m ed ical know ledge is chang ing .  
Th is rap id  pace of change necessitates adaptab ilit y as a crit ical skill for clin ical p ract ice. 
Clin icians m ust  con t inuously adapt  to em erg ing  d isorders, t reatm ents, and  technolog ies. 
Th is is som et im es called  adapt ive expert ise? the ab ilit y to app ly foundat ional know ledge 
to eff icien t ly solve everyday p rob lem s w h ile innovat ing  solu t ions to new  challenges.

In  the health  p rofessions literature, the Master Adapt ive Learner approach is iden t if ied  as 
a f ram ew ork for ach ieving  adapt ive expert ise.  A Master Adapt ive Learner is a clin ician  
w ho cont inuously engages in  m etacogn it ive learn ing . Th is m eans they're not  just  
learn ing? they're constan t ly th inking  about  how  they learn , w h ich  enab les them  to adapt  
and  enhance their clin ical expert ise over t im e.  Master Adapt ive Learners are adept  at  
iden t ifying  their st reng ths and  w eaknesses and ad just ing  their approach to learn ing  
accord ing ly. Master Adapt ive Learners adapt  to new  in form at ion  and  in teg rate it  in to their 
exist ing  know ledge base. Master Adapt ive Learners act ively seek out  feedback and use it  
to im prove their perform ance. Desp ite an  increased focus on  develop ing  Master Adapt ive 
Learners, recent  stud ies have concluded that  on ly a m inority of m ed ical residents have 
adapt ive expert ise.  At  Aqu ifer, w e believe that  one w ay to address th is need is to ensure 
that  every student  has a learn ing  coach. W ith  access to h igh-quality, low -stakes form at ive 
assessm ent  in form at ion , as p rovided  by Calib rate, learners can  bet ter self-assess. Th is, in  
tu rn , enriches the coach ing  p rocess, increasing  it s im pact  and  effect iveness in  develop ing  
Master Adapt ive Learners.

How Does Coaching Support Master Adaptive 
Learners?  
Coach ing  can support  a student  in  develop ing  adapt ive expert ise by p rovid ing  gu idance 
and feedback on  their learn ing  p rocess, help ing  them  to iden t ify areas of st reng th  and  
w eakness, and  set t ing  goals for im provem ent . Coaches can also help  students to develop  
m etacogn it ive st rateg ies, such  as self-regu lat ion  and  self-reflect ion , w h ich  are essent ial 
for adapt ive expert ise. Add it ionally, coaches can p rovide students w ith  opportun it ies to 
p ract ice and  app ly their skills in  real-w orld  con texts, w h ich  can  help  them  to develop  the 
ab ilit y to adapt  to d ifferen t  situat ions. There is evidence that  coach ing  im pacts m any of 
the skills and  t rait s that  learners need to engage in  the Master Adapt ive Learner p rocess 
(see Append ix A: Im pact  of Coach ing ).   

What is A Learning Coach? 
The role of a learn ing  coach is not  to teach  the student  about  a specif ic sub ject  area but  
rather to gu ide students in  w orking  th rough com plex m aterial. A good coach w ith  lim ited  
m ed ical know ledge on  a specif ic sub ject  can  be m ore effect ive than  a con ten t  expert  in  
the f ield  because, in  the coach ing  m odel, t he student  is p laced  in  a m ore act ive learn ing  
role. A learn ing  coach is a thought  partner w ho collaborates w ith  students to help  them  
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realize their fu llest  poten t ial. Learn ing  coaches shou ld  offer a dep th  of understand ing , a 
set  of tools, m ot ivat ion , and  accountab ilit y to assist  you in  t ransit ion ing  f rom  your curren t  
state to your desired  goals. In  the m ed ical literature, a learn ing  coach is described  as 
help ing  to facilit ate learners in  ach ieving  their m axim um  poten t ial by evaluat ing  
perform ance th rough ob ject ive assessm ents, assist ing  learners in  iden t ifying  needs and 
creat ing  p lans to address them , and  help ing  learners m ain tain  accountab ilit y. Learn ing  
coaches support  student  self-m on itoring , gu ide learn ing  st rateg ies, and  foster 
accountab ilit y.

In  con t rast , learn ing  coaches p riorit ize a cooperat ive relat ionsh ip  w ith  students. Rather 
than  g iving  d irect ives, they focus on  help ing  students eff icien t ly and  effect ively iden t ify 
their ow n st reng ths and  perform ance gaps, enhance the quality of their personal goals, 
and  op t im ize learn ing  st rateg ies chosen to ach ieve those goals. St ructured  conversat ions 
w ith  a learn ing  coach, for exam ple, can  help  students reflect  on  their p rog ress, iden t ify 
areas for im provem ent , and  develop  personalized  learn ing  st rateg ies. The ob ject ive is for 
students to develop  the skills and  com petencies necessary to engage in  the Master 
Adapt ive Learner p rocess w ithout  support  and  to recogn ize the value of adapt ive 
expert ise.

What Distinguishes Learning Coaching f rom 
Mentoring and Advising? 
Coach ing , m entoring , and  advising  are all form s of p rofessional support  that  health  
p rofessions students encounter during  their t rain ing . How ever, each  has d ist inct  goals 
and  approaches.

Coach ing  aim s to help  students enhance their perform ance in  specif ic areas, such  as 
academ ic com petency or clin ical skills. A learn ing  coach collaborates w ith  students to set  
goals, develop  learn ing  st rateg ies, and  foster accountab ilit y, u lt im ately aid ing  them  in  
ach ieving  their ob ject ives. In  health  p rofessions educat ion , coach ing  m ay involve w orking  
w ith  students on  part icu lar skills or techn iques related  to pat ien t  care, such  as physical 
exam inat ions or pat ien t  com m unicat ion . Learn ing  coaches st rive to evoke aw areness by 
posing  clarifying  quest ions or p rom pt ing  students to exam ine their assum pt ions. 
Learn ing  coaches facilit ate learn ing  g row th  by encourag ing  students to adopt  
appropriate st rateg ies to address their gaps.  Finally, learn ing  coaches foster 
accountab ilit y by st im ulat ing  the student  to develop  t im elines and  have an  accountab ilit y 
p lan .  

Mentoring  typ ically involves a long -term  relat ionsh ip  w here a m entor (an  experienced 
ind ividual) im parts their know ledge, skills, and  experience to the m entee. The m entor 
offers gu idance, advice, and  support  to help  the m entee navigate their career or personal 
developm ent . In  health  p rofessions educat ion , m entoring  usually pairs students w ith  
m ore experienced physicians, residents, PAs, or nurse p ract it ioners w ho can provide 
gu idance and support  as students p rog ress th rough the educat ional system  and beg in  
clin ical t rain ing . Mentors m ay offer advice on  career developm ent , netw orking , and  other 
p rofessional m at ters, as w ell as p rovide support  and  encouragem ent .

Advising  is a form  of gu idance or consu ltat ion  p rovided  by an  expert  or p rofessional. 
Advisors supp ly in form at ion , answ er quest ions, and  p resent  recom m endat ions to help  
ind ividuals m ake in form ed decisions about  specif ic top ics or situat ions. In  health  
p rofessions educat ion , advising  is typ ically conducted  by academ ic advisors, educators, or 



(c) Aqu ifer 2023 5

adm in ist rators (e.g ., deans, p rog ram  d irectors). Advisors assist  students in  navigat ing  the 
curricu lum , offering  in form at ion  about  elect ives, iden t ifying  research  opportun it ies, and  
p reparing  for post -g raduat ion  steps.

Coaching Competencies
At  Aqu ifer, w e have iden t if ied  six com petencies that  learn ing  coaches shou ld  st rive to 
develop. These coach ing  com petencies have been in form ed by the In ternat ional 
Coach ing  Federat ion  (ICF) and  com petencies iden t if ied  in  the m ed ical educat ion  
literature.   The Aqu ifer Coach ing  Com petencies:

- Estab lish ing  a t rust ing  relat ionsh ip  w ith  each student  by creat ing  a safe, support ive 
environm ent  of m utual respect .

- Dem onst rat ing  com m unicat ion  skills that  encourage and em pow er students, 
includ ing  act ive listen ing  and effect ive quest ion ing  techn iques.

- Encourag ing  students to iden t ify new  learn ing  opportun it ies by app lying  the 
concepts f rom  the Master Adapt ive Learner f ram ew ork.

- Im p lem ent ing  st rateg ies to ensure student  accountab ilit y and  at ten t ion  to w hat  is 
im portan t  for the student .

- Dem onst rat ing  p rofessional conduct  and  serving  as role m odels in  the coach ing  
p rocess.

- Engag ing  in  con t inuous im provem ent  by iden t ifying  know ledge or skills gaps and 
seeking  opportun it ies to f ill t hem .

Aquifer Coach ing  Com petencies (Append ix B) p rovides a detailed  descrip t ion  of each  
com petency.  These com petencies are usefu l for def in ing  the know ledge and skills that  
learn ing  coaches dem onst rate under ideal circum stances.  How ever, m ost  learn ing  
coaches w ill be educators that  have not  com pleted  a coach ing  course and have not  
m astered  these com petencies.  To ensure inexperienced learn ing  coaches can leverage 
Aqu ifer?s Coach ing  Com petencies w ith  lim ited  experience, Aqu ifer has developed a 
sim p lif ied  coach ing  m odel.  

Anyone Can Coach!
Aquifer created  the "Anyone Can Coach!" m odel to sim p lify the skills and  com petencies of 
effect ive coach ing .  Anyone Can Coach! is an  academ ic coach ing  p rog ram  that  equ ips 
educators at  all levels w ith  the basic know ledge and tools needed to app ly a coach ing  
m indset  w ith  students. Anyone Can Coach! is a st ream lined  th ree-phase approach that  
m akes coach ing  accessib le and  effect ive. The th ree phases are Evoke Aw areness, 
Facilit ate Grow th  and  Foster Accountab ilit y.  

Evoke Aw areness: Learn ing  coaches em ploy act ive listen ing  and pow erfu l quest ion ing  to 
facilit ate reflect ion , enab ling  learners to develop  self-aw areness about  their st reng ths, 
w eaknesses, and  goals. A learner-cen tered  space is created , fostering  t rust  and  openness. 
By u t ilizing  pow erfu l quest ions and  reflect ive statem ents across f ive categories  
(Prom pt ing , Clarifying , Reflect ive Statem ents, In terrogat ing  Assum pt ions, and  General 
Evocat ive Quest ions), coaches help  learners gain  insigh ts and  sh ift  t heir focus f rom  
prob lem s to solu t ions, u lt im ately im proving  decision-m aking , com m unicat ion , and  
relat ionsh ips.  Quest ions to evoke aw areness (Append ix C) include help fu l p rom pts for 
engag ing  in  a coach ing  conversat ion .  

Facilit ate Grow th : Learn ing  coaches collaborate w ith  students to p riorit ize focus areas, 



(c) Aqu ifer 2023 6

create learn ing  p lans, and  set  ach ievab le goals. They gu ide learners in  iden t ifying  and  
bu ild ing  upon effect ive learn ing  st rateg ies, estab lish ing  evaluat ion  criteria, an t icipat ing  
the im pact  of various approaches, and  ref in ing  their learn ing  m ethods. Learn ing  coaches 
stay updated  w ith  evidence-based st rateg ies to op t im ize learn ing  experiences, 
support ing  learners in  m aking  in form ed decisions about  their personal g row th  and  
enhancing  their success. Quest ions to Facilit ate Grow th  (Append ix D) has a list  of 
quest ions you can use to encourage students to reflect  on  the st rateg ies they are using  to 
learn . Effect ive Learn ing  St rateg ies (Append ix E) is a list  of learn ing  st rateg ies supported  
by learn ing  science that  can  be shared  w ith  students.  

Foster Accountab ilit y: Learn ing  coaches support  students by im p lem ent ing  six key 
p rincip les: estab lish ing  clear t im elines, encourag ing  learner-led  accountab ilit y, offering  
support  w ithout  overstepp ing , schedu ling  regu lar check-ins, celebrat ing  successes and 
learn ing  f rom  failu res, and  m ain tain ing  a balance betw een support  and  challenge. By 
app lying  these p rincip les, coaches help  learners develop  self-reliance, resilience, and  
adaptab ilit y, u lt im ately em pow ering  them  to self-coach and ach ieve their goals. Foster 
Accountab ilit y - Princip les (Append ix F) has a m ore extensive descrip t ion  of the p rincip les.

Anyone Can Coach! Right Now (Seriously)
Aquifer has created  a coach ing  scrip t  to scaffold  the p rocess. The scrip t  t ranslates the 
Anyone Can Coach! m odel in to a tu rnkey tool that  can  be used im m ediately. An  educator 
that  w ants to im p lem ent  the Anyone Can Coach! m odel uses the scrip t  w ith  the student  
note-taking  tem plate (on  the follow ing  pages).  The learn ing  coach reads the 
in t roduct ion , selects a quest ion  to start  t he p rocess, and  follow s along  as the student  
talks. The learn ing  coach chooses quest ions or reflect ive statem ents to p rom pt  the 
student .  As the learn ing  coach develops con f idence and gains experience, the Anyone 
Can Coach! m odel can  be app lied  m ore flu id ly. Once the learn ing  coach has used the 
scrip t , t hey m ay w ant  to tu rn  to the append ices w ith  m ore quest ions to enhance their 
effect iveness.  

Aqu ifer encourages learn ing  coaches to evaluate their ow n pract ices using  a 
self-assessm ent  aligned w ith  the Anyone Can Coach! Model (Append ix G: Learn ing  Coach 
Self-Assessm ent ).  
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This is a coaching script and note-taking tool designed to help you apply the principles of  coaching with a 
student that has recently completed an Aquifer Calibrate assessment.  The coaching relationship is intended 
to help students ref lect on their progress, develop a learning plan, and provide accountability, which can help 
students stay motivated and on track with their learning. The goal is for students to become more 
self -directed by fostering their ability to plan, monitor, and adjust their own learning. We encourage you to 
follow the script until you develop comfort with coaching.   

Aquif er  Cal ibr at e Coaching Scr ipt

[1] - Evoking Awar eness
Choose one of  these quest ions to star t  the 
conversat ion:

- How would you describe your current goals or 
aspirations? (Focuses on goals)

- What do you feel are your strengths?
- What do you feel are your most signif icant 

areas for improvement?
- Did Calibrate provide any additional insights?

After the student ref lects, ask "And what else?"  This 
question opens the door for deeper exploration and 
additional insights.

Clarify Using One of  the Quest ions Below :

- Would you tell me a little more about??
- How would you prioritize your goals or 

objectives related to this situation?

Encourage ref lect ion:

- I t sounds like your main point is...
- From your perspective, it appears that...

Help explore assumpt ions:

- How did you decide (come to that 
conclusion)...?

- What factors or experiences have inf luenced 
your belief  or assumption?

**[Transit ion Quest ion] What are the action steps 
and learning strategies that will help you progress 
toward your goals? 

[2] - Facil itat ing Gr owt h
Which learning strategies have been most ef fective 
for you in the past?

How can you build on or enhance those strategies?

Are you open to exploring evidence-based learning 
strategies to optimize your learning experience (have 
the Learning Strategies Handout)?

[3] - Fost er ing Accountabil it y
What steps will you take to hold yourself  
accountable for this plan?  

What challenges do you anticipate?

How can I  help?

Int r oduct ion
"Welcome to this coaching conversation. The goal of  this session is to support you as you plan your learning.  
This includes prioritizing your current strengths and gaps, identifying reasonable next steps, and agreeing on 
a plan to hold yourself  accountable.  Going into this session, my basic assumption is that you want to continue 
your learning journey.  This process is not about grades.  Instead, this is a conversation about where you are 
today, your goals, and your plan to accomplish your goals.  Does that seem right to you? (pause for the 
student to acknowledge).  Okay, let's get started.

While we're discussing your goals, I  want to empower you to take the lead in developing your own plan. I  will 
ask questions, but mostly I  will listen. I  will also expect you to take notes. I  have a note-taking template that 
you are welcome to use (share the template). You are not required to use this template, and won't be asked to 
share it, so it is up to you.  I f  that sounds good, let me start by asking...(move to Section 1: Evoke Awareness.    

Note-Taking  Space
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This template is for you to use to capture important notes and support the development of  a learning plan.    

St udent  Not e-Taking Templ at e

Not es
Use this note-taking space to 
capture the things that come to 
mind for you.  Strengths, gaps, 
and goals.  

Consider which goals are most 
important for you to focus on.  

In the next section, you will name 
action steps to achieve your 
priority goal.  Consider small steps 
that can get you there.  

Student  note-taking  space.  

Act ion  Step By w hen?

Act ion  Step By w hen?

Act ion  Step By w hen?

Resources Needed

Resources Needed

Resources Needed

Accountabil it y
What steps will you take to hold 
yourself  accountable for this plan?  

How can your coach help? W hat  is your p lan  for hold ing  yourself accountab le?

Final  Not es
When will you schedule the next 
meeting by (if  needed)?  Plan  for m eet ing  again .  W ho w ill schedu le and  w hen w ill 

w e m eet?  
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As a coach, at  the beg inn ing  
of the conversat ion  you w ant  
to p rom p t  t he student  to 
solicit  t heir learn ing  goals. In  
the note-taking  port ion  of the 
scrip t , w rite dow n as m any 
goals as they state. The w ay 
you do th is is to ask them  
w hat  they W ANT to focus on .  
Then, keep asking  "w hat  
else?"  

If t hey st rugg le to com e up  
w ith  anyth ing , you can use 
the Calib rate-specif ic 
quest ions to p rom pt  their 
analysis.

During  Phase 2, the coach is 
asking  the student  to 
p riorit ize and  develop  a p lan  
by asking  w here they W ANT 
to start .  The aim  is to have 
the student  generate a list  of 
act ion  steps and ask, "by 
w hen?" The note-taking  
tem plate on  the next  page 
has lines for collect ing  act ion  
steps, dates, and  related  
resources.  

Using t he Aquif er  Cal ibr at e Coaching 
Scr ipt
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A coach can encourage the 
student  to have a p lan  to hold  
them selves accountab le. 
Saying  th is out  loud  can 
m ake a sign if ican t  d ifference 
in  w hether the student  
follow s th rough.  The coach 
also asks how  they can  help.  
Leaving  it  to the student  to 
decide.  

Close the coach ing  session  by 
asking  w hether you are 
m eet ing  again .  Th is m ay be 
decided  in  advance.  If you are 
not  p lann ing  to m eet  again , 
you can close the session  by 
asking , "how  w ould  you like to 
close th is session?"  Leave th is 
open-ended and up  to them  
to decide.    

Using t he Aquif er  St udent  Not e-Taking 
Templ at e
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Curiosity has been described  curiosity as the ?urge to invest igate, to d iscover.? 
(Cut rer 2018).  It  is the desire to understand  m ore. Students w ho dem onst rate 
curiosity are ?less likely to accept  w hat  they are told  uncrit ically, en joy asking  
quest ions, and  are m ore w illing  to reveal their quest ions and  uncertain t ies in  
pub lic?.  One study found (Richards et  al. 2013) that  m ed ical students w ith  
h igh  levels of curiosity tend  to u t ilize ?deep? learn ing  st rateg ies that  p rom ote 
understand ing  rather than  ?surface? learn ing  st rateg ies that  rely on  
m em orizat ion . 

The good new s is that  there is som e evidence that  coach ing  in  health  
p rofessions educat ion  m ay im prove behaviors associated  w ith  curiosity, 
includ ing  reflect ive p ract ice (Kon ings et . al. 2016) 

Cur iosit y

Coach ing  has been found to have a posit ive im pact  on  cop ing  skills, includ ing  
adapt ive cop ing  st rateg ies, st ress m anagem ent , and , im portan t ly, resilience. 
Gran t  (et . al. 2009) found that  coach ing  enhanced goal at tainm ent , increased 
resilience and w orkp lace w ell-being , and  reduced depression  and st ress. They 
also found that  part icipan ts in  their coach ing  p rog ram  found coach ing  
helped  increase self-con f idence and personal insigh t , bu ild  their 
m anagem ent  skills, and  helped  them  deal w ith  organ izat ional change. All 
t hese at t ribu tes are essent ial to student  resilience. 

Resil ience

It  seem s un likely that  coach ing  alone can cause a student  to be m ore 
m ot ivated , bu t  there is evidence that  coach ing  im pacts som e of the 
im portan t  cond it ions that  do im prove m ot ivat ion .  

A m eta-analysis of coach ing  show ed that  coach ing  has im pacts on  
w ell-being , cop ing , w ork at t it udes, and  goal-d irected  self-regu lat ion  behavior. 
And, the m ost  sign if ican t  im pact  w as on  goal-d irected  self-d irected  behavior. 
Another recent  m eta-analysis (Wang  et . al. 2021) supports the f ind ings of 
Theeboom  (et . al. 2014), f ind ing  that  coach ing  im proved goal at tainm ent  and  
self-eff icacy.

Mot ivat ion
A m eta-analysis by Wang  found that  coach ing  approaches facilit ated  effect ive 
w ork-related  outcom es, part icu larly on  goal at tainm ent    W hile th is f ind ing  
does not  d irect ly note w hether coach ing  has resu lted  in  an  increase in  g row th  
m indset  during  coach ing , ou tcom es related  to goal at tainm ent  are a posit ive 
sign  for the poten t ial im pact .  If coach ing  increases goal-at tainm ent , and  
self-eff icacy, it  is likely to have a posit ive rein forcing  im pact  on  g row th  
m indset  at tainm ent .  

If your investm ent  in  hard  w ork and  em brace of p roduct ive st rugg le resu lt s in  
goal-at tainm ent , t hen  the g row th  m indset  w ill increase.  

Mindset

Appendix A: Impact  of  Coaching
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Coach ing  has been found to have a posit ive im pact  on  goal-d irected  
self-regu lat ion , includ ing  goal set t ing , p lann ing , and  self-m on itoring . The 
evidence suggests that  coach ing  can help  ind ividuals to develop  g reater 
self-aw areness and self-d irected  learn ing  skills and  to ach ieve their learn ing  
and developm ent  goals m ore effect ively.

?Coach ing  enhances organ izat ional effect iveness th rough it s poten t ially 
benef icial effect  on  em ployees? goal-d irected  self-regu lat ion .? (Theeboom  et . 
al. 2014)

Metacognit ion

Being  coached has been found to have a posit ive im pact  on  a range of 
perform ance and skills-related  outcom es, includ ing  job  perform ance, 
leadersh ip  skills, com m unicat ion  skills, p rob lem -solving  skills, and  
decision-m aking  skills. The evidence suggests that  being  coached can be an  
effect ive tool for p rom ot ing  the acqu isit ion  and  ref inem ent  of key 
com petencies and  skills.

"There is st rong  evidence that  coach ing  for skill developm ent  w orks in  
m ed ical t rain ing .  Specif ically, t he evidence is derived  f rom  surg ical p rocedure 
skills (Gagnon, L. and  Abbasi 2018, Lovell 2018)."Per f or mance

In  the study by Régo et  al. (2009), the coach ing  p rog ram  w as designed to 
p rovide m ed ical students w ith  regu lar, one-on-one coach ing  f rom  
experienced clin icians. The coach ing  sessions w ere st ructured  and focused on  
the developm ent  of clin ical skills and  p rofessional behaviors.  Feedback w as 
based on  the coaches' observat ions of the student 's perform ance in  the 
clin ical set t ing , and  w as used to iden t ify areas of st reng th  and  w eakness in  
the students' perform ance.  Through th is p rocess of ongoing  feedback and 
assessm ent , t he coaches iden t if ied  students w ho w ere at  risk of poor 
perform ance or w ho w ere st rugg ling  to m eet  the requ ired  standards for 
clin ical skills and  behaviors. 

ID At -Risk

Coach ing  has been found to have a posit ive im pact  on  a range of w ell-being  
outcom es, includ ing  job  sat isfact ion , em ot ional w ell-being , st ress reduct ion , 
and  w ork-life balance. A recent  study of coach ing  in  the 3rd  year of a m ed ical 
school found, There w as a sign if ican t  effect  of coach ing  on  perceived  st ress; a 
t rend  tow ard  sign if ican t  effect  of coach ing  on  anxiety.  

?Coach ing  holds p rom ise as an  in tervent ion  offered  to m ed ical students to 
reduce st ress and  anxiety, and  p rovide posit ive support  for students, 
p reparing  them  for their p rofessional fu tures.? (Ross et . al. 2021)Wel l -Being

Appendix A: Impact  of  Coaching
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Appendix B: Aquif er  Coaching Compet encies

Establ ishes a 
Rel at ionship

Coaches dem onst rate p ract ices necessary for develop ing  and 
m ain tain ing  successfu l, long itud inal coach ing  relat ionsh ips w ith  each of 
their learners (or students).  

Relat ionsh ip :

- Estab lish  a t rust ing  relat ionsh ip  w ith  each student  by creat ing  a 
safe, support ive environm ent  of m utual respect .

- Cont inuously dem onst rate personal in teg rity, honesty, and  
sincerity.

- Estab lish  and  adhere to ag reem ents regard ing  in teract ions w ith  
the student  (e.g ., roles and  responsib ilit ies, m eet ing  dates).

- Show  genu ine concern  for the student?s w elfare and  fu ture success.
- Dem onst rate respect  for students? backg rounds, percep t ions, and  

personal w ell-being .
- Provide ongoing  support  for and  cham pion  new  behaviors and  

act ions, includ ing  those involving  risk-taking  and fear of failu re.

The coach ing  com petencies below  are based on  the In ternat ional Coach ing  Federat ion  (ICF) 
core com petencies for cert if ied  p rofessional coaches (ICF 2019) and  are in form ed by the 
com petencies for m ed ical educat ion  (Wolff et . al. 2021).  The goal is to describe a core set  of 
com petencies that  coaches w ou ld  st rive for w h ile p rovid ing  academ ic coach ing  to students 
during  the Aqu ifer Calib rate p ilot . Coach ing  in  m ed ical educat ion  aim s to support  the 
developm ent  of self-d irected  students and  clin icians w ith  the goal of gain ing  adapt ive 
expert ise (Cut rer et . al. 2018).  In  academ ic coach ing , the learner leads the w ay, and  the goal is 
im proved self-assessm ent , h igh-quality goal-set t ing , and  co-creat ion  of a p rocess that  
includes accountab ilit y and  resu lt s in  im provem ent .   

Communicat es 
Ef f ect ively

Coaches dem onst rate com m unicat ion  skills that  encourage and 
em pow er students. 

Act ive List en in g  or M in d fu l List en in g : Focus on  w hat  the student  is 
saying  and is not  saying , understand  the m ean ing  of w hat  is said  in  the 
con text  of the student?s desires and  support  student  em pow erm ent .

- The student  sets the agenda. The student  decides w hat  is 
im portan t . 

- Hears the student?s concerns, goals, values, and  beliefs about  their 
experiences and self-assessm ent  w ithout  judgm ent .

- Sum m arizes, paraphrases, reiterates and  m irrors back w hat  the 
student  has said  to ensure clarity and  understand ing  and bu ild  the 
coach ing  alliance.

- In teg rates and  bu ilds on  student  ideas and suggest ions help ing  
them  ?bot tom -line? issues.

Quest ion in g : Ab ilit y to ask quest ions that  reveal the in form at ion  needed 
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for m axim um  benef it  to the coach ing  relat ionsh ip  and  the student .

- Asks quest ions that  reflect  act ive listen ing  and understand ing  of 
the student?s perspect ive.

- Asks quest ions that  evoke d iscovery, insigh t , com m itm ent , or 
act ion  (e.g ., t hose that  challenge the student?s assum pt ions).

- Asks open-ended quest ions that  create g reater clarity, possib ilit y, or 
new  learn ing .

- Asks ?st reng ths-based? or appreciat ive inqu iry quest ions to help  
students iden t ify h idden assets or opportun it ies.  

- Asks quest ions that  help  the student  m ove tow ard  a p lan  to 
address perceived  challenges.

Facil itat es 
New Lear ning

Coaches dem onst rate the ab ilit y to lead  students to new  learn ing  
opportun it ies by app lying  the concepts f rom  the Master Adapt ive 
Learner f ram ew ork (p lann ing , learn ing , assessing , ad just ing ).

Plann in g  - Ab ilit y to develop  and m ain tain  an  effect ive g row th  p lan  w ith  
the student  based on  student  know ledge and clin ical com petence gaps. 

- Ensures the student  uses m ult ip le data poin ts for self-assessm ent  
of know ledge and clin ical com petence (e.g ., Calib rate form at ive 
assessm ent  resu lt s, clerksh ip  feedback).  

- Supports the p rocess of developm ent  of goals w ith  the student  
that  address concerns and  m ajor areas for learn ing  and 
developm ent .

- Co-creates w ith  the student  a p lan  w ith  at tainab le, m easurab le, 
specif ic resu lt s, and  target  dates.

Learn in g  - Ab ilit y to support  and  gu ide the learner to f ind  appropriate 
learn ing  resources.   

- Supports the student  in  iden t ifying  and  accessing  d ifferen t  
resources for learn ing  (e.g ., Aqu ifer cases, tools, art icles, clin ical 
op t ions).

Assessin g  an d  Ad just in g

- Encourages p lan  ad justm ents as w arran ted  by review ing  the 
p rocess and outcom es.  

- Ensures that  the student  iden t if ies early successes that  are 
im portan t  to the student  to bu ild  m om entum .

Appendix B: Aquif er  Coaching Compet encies (Cont inued)
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Coaches dem onst rate p rofessional conduct  and  serve as role m odels by 
part icipat ing  act ively in  coach ing  sessions and dem onst rat ing  
accountab ilit y by m anag ing  absences by p lann ing  coverage and 
com m unicat ing  clearly w ith  students.

Demonst r at es 
Pr of essional ism

Fost er s 
Accountabil it y

Coaches dem onst rate st rateg ies to ensure student  accountab ilit y

Manag ing  Prog ress and  Accountab ilit y? Ab ilit y to hold  at ten t ion  to 
w hat  is im portan t  for the student  and  leave responsib ilit y w ith  the 
student  to take act ion .  For exam ple, app ly the concept  of a 'con f idence 
ru le' by asking  a student  to restate their goals and  aff irm  their ab ilit y to 
ach ieve them , their con f idence and accountab ilit y are increased. 

Coaches are curious in  the face of uncertain ty or am bigu ity, iden t ify 
their know ledge or skills gaps, seek opportun it ies to f ill t hose gaps, set  
personal im provem ent  goals, stay updated  on  resources that  students 
use, at tend  p rofessional developm ent , and  reflect  on  feedback to 
im prove p ract ice.  

Engages in 
Cont inuous 
Impr ovement

Appendix B: Aquif er  Coaching Compet encies (Cont inued)



(c) Aqu ifer 2023 16

The f irst  step  in  effect ive coach ing  is develop ing  the ab ilit y to Evoke Aw areness.  
Th is tool w ill support  you as you gu ide your coachees or learners th rough 
gain ing  insigh t  in to their st reng ths, challenges, and  goals. Choose 1-2 quest ions 
f rom  each category, as listed  below.  For exam ple, you can ask a Prom pt ing  
quest ion , follow ed by a Clarifying  Quest ion , follow ed by a quest ion  to 
In terrogate an  Assum pt ion .  The f ive categories are:

- Prom p t in g  Quest ions: Estab lish  rapport  w ith  the learner, and  set  the 
stage for m ean ing fu l self-reflect ion  and  d ialogue.

- Clar ify in g  Quest ions: Encourage learners to p rovide m ore detail and  
context , allow ing  them  to exp lore their t houghts and  feelings m ore 
deep ly.

- Ref lect ive St at em en t s: Convey that  you are act ively listen ing  and allow  
the learner to con f irm  your understand ing  or offer add it ional insigh ts.

- In t errog at in g  Assum pt ions: Challenge your learner to reflect  on  
underlying  assum pt ions that  in fluence their beliefs, perspect ives, and  
act ions.  Foster crit ical t h inking  and self-aw areness

- Gen eral Evocat ive Quest ions: Insp ire learners to th ink creat ively and  
exp lore new  possib ilit ies.  Prom ote personal g row th  and  developm ent . 

As you p ract ice using  these quest ions in  your coach ing  sessions, rem em ber that  
the key to effect ive coach ing  lies in  your ab ilit y to listen  act ively, em path ize, and  
ask thought -p rovoking  quest ions that  resonate w ith  your learner?s un ique 
experiences and goals. W hen you feel tem pted  to t ry to ?answ er? a quest ion  or 
?tell? your learner how  to resolve an  issue, rem ind  yourself t hat  to be an  effect ive 
coach, you m ust  gu ide your learner tow ard  m aking  their ow n realizat ions. 
Below, you w ill f ind  each category described  in  m ore detail.

Pr ompt ing 
Quest ions

These quest ions p rovide a st rong  foundat ion  for in it iat ing  a coach ing  
conversat ion .  They shou ld  help  the learner feel com fortab le and  supported  as 
they share their t houghts, feelings, and  asp irat ions. The f ive quest ions below  
cover im portan t  aspects of the learner?s goals, st reng ths, areas for 
im provem ent , and  expectat ions for the coach ing  sessions. Choose at  least  one 
quest ion  f rom  th is category to start  your session .

- How  w ould  you describe your curren t  goals or asp irat ions? (Focuses on  
goals)

- W hat  do you feel are your m ost  sign if ican t  st reng ths and  areas for 
im provem ent? (Encourages self-assessm ent )

- Based on  your recent  clin ical and  academ ic experiences, w hat  are you 
not icing  regard ing  your academ ic st reng ths (and  opportun it ies)? 
(Connects to real-w orld  experiences)

- W hat  w ou ld  you like to ach ieve th rough our coach ing  sessions? (Sets 
expectat ions)

- And w hat  else? (Opens the door for deeper exp lorat ion  and  add it ional 
insigh ts)

Appendix C: Quest ions t o Evoke Awar eness
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Cl ar if ying 
Quest ions

These quest ions are in tended to p rovide a good balance of encourag ing  the 
learner to p rovide m ore con text , exp lain  their t houghts m ore deep ly, iden t ify 
the core issue they're facing , and  consider their p riorit ies. These quest ions 
offer a foundat ion  for understand ing  the learner's perspect ive and  gu id ing  
them  tow ard  deeper reflect ion  and  personal g row th .

- Would  you tell m e a lit t le m ore about?? (Th is quest ion  allow s the learner 
to p rovide m ore con text  and  details on  a specif ic top ic or issue they are 
d iscussing .)

- It  helps m e understand  if you?d g ive m e an  exam ple of?.(By asking  for 
an  exam ple, the coach can bet ter g rasp  the learner?s perspect ive w h ile 
the learner gains a clearer understand ing  of their ow n thoughts and  
feelings.)

- Tell m e w hat  you m ean w hen you?(Th is quest ion  ensures that  the 
coach and learner share a com m on understand ing  of the term s used 
during  the conversat ion , reducing  the risk of m iscom m unicat ion  or 
con fusion .)

- W hat?s the real challenge for you here? (Th is quest ion  encourages the 
learner to reflect  on  their sit uat ion , p inpoin t  the m ost  p ressing  concern , 
and  exp lore the underlying  factors con t ribu t ing  to the challenge.)

- How  w ould  you p riorit ize your goals or ob ject ives related  to th is 
situat ion? (By asking  the learner to p riorit ize their goals or ob ject ives, 
th is quest ion  helps them  focus on  w hat  is m ost  im portan t , develop  a 
clearer sense of d irect ion , and  create a roadm ap for m oving  forw ard .)

Ref l ect ive

Stat ement s
These reflect ive statem ents convey act ive listen ing  and allow  the learner to 
con f irm  understand ing  or offer add it ional insigh ts. Using  these p rom pts, you 
can bu ild  t rust  and  rapport  w h ile ensuring  clear com m unicat ion  th roughout  
the coach ing  conversat ion .

- So, if I understand  correct ly, you 're saying  that ...
- In  other w ords, ?.
- It  sounds like your m ain  poin t  is...
- From  your perspect ive, it  appears that ...
- To sum m arize w hat  you 've shared , you believe that ...

Appendix C: Quest ions t o Evoke Awar eness (Cont inued)

Int er r ogat e 
Assumpt ions

These quest ions p rom pt  learners to exam ine the basis for their beliefs and  
assum pt ions, exp lore alternat ive view poin ts, and  consider the im p licat ions of 
their t hought  p rocesses. By asking  these quest ions, you can gu ide learners 
tow ard  g reater self-aw areness and m ore in form ed decision-m aking .

- How  d id  you decide (com e to that  conclusion)...?
- W hat  factors or experiences have in fluenced your belief or assum pt ion?
- Are there any alternat ive exp lanat ions or perspect ives you m igh t  

consider?
- Can you iden t ify any poten t ial b iases that  cou ld  be shap ing  your 
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Evocat ive 
Quest ions

 These quest ions encourage learners to th ink beyond their im m ed iate 
circum stances and consider new  possib ilit ies, approaches, and  opportun it ies. 
They foster personal g row th , self-d iscovery, and  a p roact ive m indset  in  
pursu ing  m ean ing fu l goals.

- W hat  w ou ld  it  look like if??
- If you w ere to envision  your ideal ou tcom e or success in  th is situat ion , 

w hat  w ou ld  that  look like?
- W hat  are som e poten t ial obstacles you m igh t  encounter along  the w ay, 

and  how  cou ld  you overcom e them ?
- W hat  resources, support , or st rateg ies m igh t  help  you p rog ress tow ard  

your goals m ore effect ively?
- W hat  lessons or insigh ts f rom  your past  experiences cou ld  you app ly to 

your curren t  situat ion  or challenge?

Appendix C: Quest ions t o Evoke Awar eness (Cont inued)
Int er r ogat e 
Assumpt ions

assum pt ions?
- W hat  evidence or in form at ion  w ou ld  you need to revise or challenge 

your assum pt ions?
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It  is im portan t  to rein force study and learn ing  st rateg ies that  have been 
show n to be effect ive for learn ing . Th is reference sheet  p rovides p ract ical t ips 
to help  students use effect ive learn ing  st rateg ies.

Facil it at e Grow t h : These quest ions encourage students to reflect  on  their 
learn ing  st rateg ies, evaluate their p rog ress, and  consider im p lem ent ing  new  
approaches to enhance their learn ing  experiences. By asking  these quest ions, 
you can support  students in  becom ing  m ore self-aw are learners and  m aking  
m ore in form ed decisions about  their personal g row th .

- W hich  learn ing  st rateg ies have been m ost  effect ive for you in  the past?
- How  can you bu ild  on  or enhance those st rateg ies?
- How  do you evaluate your learn ing  p rog ress and  success? 
- W hat  kind  of im pact  do you an t icipate f rom  im p lem ent ing  [list  specif ic 

st rategy or approach]?
- You 've shared  several ideas for im proving  your learn ing  p rocess. How  w ill 

you determ ine w h ich  one w orks best  for you?
- W hat  steps w ill you take to test  them  out?

Appendix d: Quest ions t o Facil itat e Gr owt h
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Th is reference sheet  p rovides p ract ical t ips to help  students use effect ive learn ing  st rateg ies 
during  the learn ing  phase.   

Plan  an d  Space Your Learn in g

Create a study p lan  that  spaces your learn ing  over a longer period  and  incorporates 
in terleaving  by alternat ing  betw een d ifferen t  top ics or sub jects. Th is approach has been 
show n to resu lt  in  longer-last ing  learn ing  and im prove reten t ion  by enhancing  the ab ilit y to 
d ifferen t iate betw een concepts.

Elaborat e an d  Use Con cret e Exam p les

W hen learn ing  som eth ing  new, elaborate on  the con ten t  by exp lain ing  how  and w hy it  w orks. 
Connect  your learn ing  to concrete exam ples f rom  your experience to st reng then your 
understand ing  and reten t ion .

Com b in e Visuals w it h  W ords an d  Self-Exp lain  

Use dual cod ing  by expressing  in form at ion  in  w ords and  p ictures, such  as d raw ing  d iag ram s 
and taking  notes. As you study, pause period ically to exp lain  the concepts to yourself in  your 
ow n w ords, p rom ot ing  deeper understand ing  and iden t ifying  gaps in  your know ledge.

Rein force by Ret r ievin g  an d  Teach in g  Ot h ers 

Pract ice ret rieval by qu izzing  yourself, w rit ing  your ow n quest ions, or doing  an  "Ink Shed" to 
recall in form at ion  after learn ing . Rein force your understand ing  by teach ing  the m aterial to 
others, w h ich  allow s you to p ract ice exp lain ing  com plex ideas and receive feedback.

Here are som e learn ing  st rateg ies specif ically designed to deepen conceptual know ledge:

Con cep t  Mapp in g : Create visual representat ions of the relat ionsh ips betw een key concepts 
and  ideas. Th is p rocess helps organ ize in form at ion , iden t ify connect ions betw een concepts, 
and  reveal the underlying  st ructure of the sub ject  m at ter.

Analog ies an d  Met aph ors: Use analog ies and  m etaphors to relate new  in form at ion  to p rior 
know ledge and experiences. These com parisons facilit ate the understand ing  of com plex or 
abst ract  concepts by m aking  connect ions to fam iliar con texts or ideas.

Socrat ic quest ion in g : Engage in  a p rocess of inqu iry by asking  yourself open-ended, 
thought -p rovoking  quest ions about  the m aterial. Th is approach encourages crit ical t h inking , 
challenges assum pt ions, and  p rom otes a deeper understand ing  of the sub ject .

Com pare an d  con t rast : Analyze sim ilarit ies and  d ifferences betw een concepts, theories, or 
approaches. Th is act ivity p rom otes a deeper understand ing  of the nuances and relat ionsh ips 
betw een ideas, as w ell as the ab ilit y to d ifferen t iate betw een them .

Peer d iscussion  an d  collaborat ion : Engage in  d iscussions or g roup act ivit ies w ith  peers to 
exp lore d ifferen t  perspect ives, challenge ideas, and  ref ine your understand ing  of the m aterial. 
Collaborat ive learn ing  p rovides an  opportun ity to deepen conceptual know ledge th rough 
shared  insigh ts and  const ruct ive feedback.

In t en t ional in t eg rat ion : Make a conscious effort  to connect  new  in form at ion  to p rior 
know ledge across d ifferen t  sub jects, experiences, or dom ains. Th is in teg rat ion  p rocess fosters 
a m ore holist ic understand ing  of the m aterial and  st reng thens the m ental connect ions 
betw een concepts.

Appendix E: Ef f ect ive Lear ning St r at egies
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In  the coach ing  p rocess, fostering  accountab ilit y is crit ical in  help ing  learners 
ach ieve their goals. Th is handout  p resents six p rincip les to foster 
accountab ilit y am ong  learners. By app lying  these p rincip les, coaches 
em pow er learners to lead , develop  self-reliance, and  bu ild  resilience to 
overcom e challenges and ach ieve success.  Each princip le includes a 
descrip t ion  and  a lesson, p rovid ing  p ract ical gu idance for coaches to enhance 
their coach ing  p ract ice and  m axim ize the effect iveness of their support . 

Pr incipl e 1: 
Establ ish 
Cl ear  
Timel ines

Descrip t ion : W hen d iscussing  the next  steps in  the coach ing  p rocess, alw ays 
ask your learner, "By w hen?" Th is quest ion  p rom pts them  to set  specif ic 
dead lines for com plet ing  their act ions or tasks.

Lesson: Estab lish ing  clear t im elines fosters a sense of agency and 
com m itm ent , ensuring  learners stay on  t rack w ith  their goals. Dead lines 
p rovide a m easurab le w ay to evaluate p rog ress and  prom ote a p roact ive 
m indset  in  ach ieving  desired  outcom es.

Pr incipl e 2: 
Encour age 
Lear ner -l ed 
Account -

abil it y

Descrip t ion : After creat ing  an  act ion  p lan , ask the learner about  their 
accountab ilit y p lan . Th is encourages them  to take ow nersh ip  of their p rog ress 
and  devise a system  to hold  them selves accountab le for their act ions.

Lesson: By p rom ot ing  learner-led  accountab ilit y, you em pow er ind ividuals to 
take responsib ilit y for their ow n g row th  and  developm ent . Th is approach 
helps cu lt ivate self-reliance, self-d iscip line, and  a st rong  sense of personal 
agency in  ach ieving  their ob ject ives.

Pr incipl e 3: 
Of f er  Sup-
por t  Wit h-
out  Over -

st epping

Descrip t ion : As a coach, it  is essent ial to ask, "How  can I help?" w h ile being  
clear that  you are not  their personal assistan t . Your role is to p rovide gu idance 
and support , bu t  u lt im ately, t he learner m ust  rem ain  em pow ered  to lead  the 
p rocess.

Lesson: Offering  appropriate support  w ithout  overstepp ing  boundaries allow s 
learners to m ain tain  their au tonom y and develop  their p rob lem -solving  and  
decision-m aking  skills. Th is approach fosters resilience, self-con f idence, and  a 
sense of ow nersh ip  over their g row th  and  success.

Pr incipl e 4: 
Regul ar  
Check-ins 
and 
Pr ogr ess 
Reviews

Descrip t ion : Schedu le regu lar check-ins and  prog ress review s w ith  your 
learner to d iscuss their p rog ress, challenges, and  successes. Th is helps 
m ain tain  m om entum  and provides opportun it ies for course correct ion  if 
needed.

Lesson: Consisten t  com m unicat ion  and  feedback support  the learner's 
ongoing  developm ent , rein force their com m itm ent  to the goals, and  allow  
t im ely ad justm ents to their act ion  p lan .

Appendix F: Fost er  Accountabil it y - Pr incipl es
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Pr incipl e 5: 
Cel ebr at e 
Successes 
and Lear n 
f r om 
Set -Backs

Descrip t ion : Recogn ize and  celebrate the learner's accom plishm ents, b ig  and  
sm all, w h ile encourag ing  reflect ion  on  setbacks or failu res as learn ing  
opportun it ies.

Lesson: By celebrat ing  successes and em bracing  a g row th  m indset , coaches 
foster a posit ive and  support ive environm ent  that  nurtures the learner's 
self-con f idence, m ot ivat ion , and  resilience in  the face of challenges.

Pr incipl e 6: 
Maintain a 
Bal ance Be-
t ween Sup-
por t  and 
Chal l enge

Descrip t ion : As a coach, st rive to balance support ing  the learner and  
challeng ing  them  to step  outside their com fort  zone. Encourage them  to take 
calcu lated  risks and  push their boundaries to pursue their goals.

Lesson: Find ing  the righ t  balance betw een support  and  challenge helps 
learners develop  their p rob lem -solving  skills, resilience, and  adaptab ilit y w h ile 
m ain tain ing  a safe space for g row th  and  learn ing .

Appendix F: Fost er  Accountabil it y - Pr incipl es 
(Cont inued)



For each question, medical educators can rate themselves on a scale of l to 5 (7 being "strongly 

disagree" and 5 being "strongly agree"). After completing the self-assessment, educators are 

encouraged to reflect on their scores to identify areas where they excel and areas needing 

improvement to strengthen their coaching mindset. 

Fostering Positive Relationships and Communication 

I invest time in understanding and getting to know students personally, fostering an 

environment where they feel comfortable sharing their challenges and learning from 

low-stakes assessments. 

I consistently exhibit warmth and empathy in my interactions with students, making them 

feel comfortable and supported. 

I know the balance between dominance and collaboration in my coaching approach, and I 

ensure students are active participants in their learning. 

I encourage open communication, allowing students to express their thoughts, feelings, and 

concerns without fear of judgment. 

I ensure that I use effective coaching strategies to build a strong, trusting relationship with 

students. 

Evoke Awareness 

I effectively use prompting questions to set the stage for meaningful dialogue. 

I ask open-ended questions encouraging my students to reflect on their strengths, 

weaknesses, and goals. 

I am skilled at asking clarifying questions and encouraging students to provide more detail 

and context, allowing them to explore their thoughts and feelings. 

I consistently ask questions that probe or explore assumptions, challenging students to 

reflect on the underlying factors influencing their beliefs, perspectives, and actions. 

I am adept at crafting evocative questions to inspire students to think creatively, explore new 

possibilities, and promote personal growth and development. 

I maintain a balance among different types of questions to create a safe and supportive 

space for self-reflection, active listening, and powerful questioning. 

I use reflective statements strategically to support self-discovery and confirm or correct my 

understanding of the student's perspective, ensuring we are on the same page and 

maintaining effective communication. 
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Facil it at e Grow t h

I help  m y students iden t ify and  bu ild  upon their m ost  effect ive learn ing  st rateg ies.

I help  m y students set  ach ievab le goals that  align  w ith  their desired  outcom es.

I support  m y students in  estab lish ing  criteria to evaluate their learn ing  p rog ress and  success, 
fostering  a g row th  m indset .

I gu ide m y students in  an t icipat ing  the im pact  of im p lem ent ing  specif ic st rateg ies or 
approaches, ensuring  they m ake in form ed decisions about  their personal g row th .

I stay up -to-date w ith  evidence-based learn ing  st rateg ies and  act ively encourage the 
learners to exp lore and  adopt  them  to op t im ize their learn ing  experiences.

I encourage the students to develop  new  skills and  st rateg ies to enhance their learn ing  and 
perform ance.

Fost erin g  Posit ive Relat ionsh ips an d  Com m un icat ion

I consisten t ly help  students estab lish  clear t im elines for their goals, ensuring  they have a 
st ructured  p lan  to gu ide their p rog ress.

I encourage student -led  accountab ilit y, em pow ering  them  to ow n their g row th  and  learn ing  
journey.

I offer support  w ithout  overstepp ing , balancing  being  a help fu l resource and allow ing  
students to navigate their challenges independent ly.

I conduct  regu lar check-ins and  prog ress review s, d iscussing  students?' ach ievem ents and  
areas for im provem ent  w h ile keep ing  them  m ot ivated  and on  t rack.

I celebrate students? successes and help  them  learn  f rom  failu res, fostering  resilience and a 
g row th  m indset  in  their personal and  p rofessional developm ent .

I help  students estab lish  clear dead lines and  accountab ilit y p lans to keep them  on t rack and  
m ot ivated .

Appendix G: Lear ning Coach Sel f -Assessment  
(Cont inued)
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Aquifer Peer Trainers

Am anda Allm on, MD

Associate Professor, 
Un iversity of M issouri 
Departm ent  of Fam ily and  
Com m unity Med icine

Megan Biag i, MPAS, PA-C

Techn ical Skills Director

Assistan t  Professor, 
Physician  Assistan t  Stud ies 
Prog ram

Departm ent  of Fam ily and  
Com m unity Med icine

Brande Harris, DO, FACP

Associate Director, 
Educat ion  and  Evaluat ion  
(Act ing )

South  Texas Veterans Health  
Care System  (STVHCS)

Corinne Lehm ann, MD, MEd

Director of Med ical Student  
Educat ion , Clerksh ip  
Director, Departm ent  of 
Ped iat rics, UC College of 
Med icine

Director, Fam ily Care Center 
for HIV in fect ion

Professor, UC Departm ent  of 
Ped iat rics

UC Departm ent  of In ternal 
Med icine

Cindy Lord ,  MHS, PA-C

Associate Professor 

Center for Med ical 
Educat ion  School of 
Med icine

Case Western  Reserve 
Un iversity School of 
Med icine

Kim  Tartag lia, MD

Professor of Med icine ? 
Clin ical

Departm ent  of In ternal 
Med icine

Ohio State Un iversity 
College of Med icine
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